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Outcome
For you to have a better understanding of the role of the 
teaching assistant.

(Sources: Making Best Use of Teaching Assistants; Guidance Report, 
Education Endowment Foundation, NASEN Guidance using evidence 
from the DISS Project)





Executive Summary 
Teaching Assistants (TAs) account for around a quarter (28%) of 
the overall state-funded school workforce (DfE, 2018). In recent 
years, research has begun to examine how TAs can be deployed 
effectively (Sharples et al., 2015). This research has shown that 
TAs who are sufficiently trained and used correctly within the 
classroom – for example, as a supplement to teachers and not a 
replacement – can have a positive impact on pupil engagement 
and attainment. Wider evidence also suggests that TAs can have 
a positive impact on academic achievement, however, effects 
vary (Blatchford et al., 2009). Despite this work, there is little 
up-to-date evidence of how schools actually do deploy and 
allocate TAs, what TAs are doing inside and outside of the 
classroom and what is informing schools’ decision-making 
on how and where TAs are deployed. 



Research:
Deployment and Impact of Support Staff (DISS)

• Impact of TAs when not undertaking interventions 
i.e. supporting learning in the classroom:
significant negative effects in Years 1,3,7,10 and 
Years 2,6,&9 in English, Maths and Science.

• TA effectiveness when carrying out interventions:
overwhelmingly positive.



Think about…
How would you use a Teaching Assistant in your 
classroom to support learning?

• Deployment
• Practice
• Preparedness



Deployment

• 37% of time listening to lesson inputs

• 41% providing SEN support, compared to 21% of 
teacher time. Thereby creating a systemic removal of 
teacher time away from SEN



Practice
• Pupils had longer, more interactive interactions with 

TAs.
• Teachers spent more time explaining concepts.
• TAs explanations were sometimes inaccurate and 

confusing.
• Teachers provided more feedback.
• TAs were more likely to prompt and supply answers.
• Teachers linked current lessons to pupils’ prior 

knowledge, promoted thinking and cognitive 
engagement.

• TAs more concerned with task completion.
• Teachers ‘opened up’ talk. 
• TAs closed it down. 



Preparedness
Responses to surveys and questionnaires:

• 75% teachers had received no training to work with or 
manage TAs.

• 75% teachers had no allocated planning or feedback 
time.

• Teacher/TA meetings depended on TA goodwill.
• Teachers/TAs had different levels of subject and 

instructional knowledge.



Key Messages

TAs provide alternative NOT additional support to pupils.

TAs are well intentioned but not effective.



What to do?
Rethink the TA role:
(NB TA’s will continue to have an integral role in schools)

TAs should add value.

Teacher’s Role:
• Every teacher is responsible for every pupil in their class.
• SEN to be a higher priority
• Develop training for teaching pupils with SEN and time 

for teacher/TA liaison.



What to do?

Ofsted:
Successful schools… ‘ensured TA’ were highly trained and 
understood…their role.’ 

1. Conduct an audit
2. Define the purpose of the TA role
3. Develop a whole school policy
4. Provide training/preparedness
5. Review and change



Case Study: Rotating & Roving

Working with 
Teacher

Collaborative 
Group work

Working with 
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Collaborative 
Group work

Independent 
work



TAs and Interventions

• Research shows positive outcomes when TAs lead 
interventions.

• But this doesn’t necessarily translate to end of key stage 
attainment.

• Teachers need to connect interventions with class 
activities.



Case Study: Interventions

Problem: Teacher had little knowledge of intervention 
programmes led by the TA and pupil progress.

Action: Teacher got informed about intervention 
programmes and engaged regularly in progress data.

Outcome: Teacher better able to ‘bridge’ interventions and 
class activities.



Use TAs to help pupils develop independent learning  
skills and manage their own learning.

Talk!



Ensure TAs are fully prepared for their role in the  
classroom.

‘Need to Knows’

Concepts, facts, information being taught
Skills to be learned, applied, practised or extended
Intended learning outcomes
Expected/required feedback



Use of TAs in delivering structured 
interventions out of class

Use TAs to deliver high-quality one-to-one and small 
group support using structured interventions.

Positive effects are only observed when TAs are used 

in STRUCTURED SETTINGS with HIGH-QUALITY 

SUPPORT and TRAINING.



Adopt evidence based interventions to support TAs in 
their small group and one-to-one instruction.

www.educationendowmentfoundation.org.uk

http://www.educationendowmentfoundation.org.uk/


Linking Learning from work led by 
Teachers and TAs

Ensure explicit connections are made between learning 
from everyday classroom teaching and structured   
interventions

Don’t leave it to the child to make the links!
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